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Abstract

This paper examines the benefits of using Concept-Based Instruction, (CBI), grounded on Vygotsky’s Theory of Mind
(Vygotsky, 1986), to develop heritage Spanish students’ metalinguistic knowledge on the Spanish subjunctive mood.
Metalinguistic knowledge refers to the explicit and conscious knowledge students have about the linguist structures and
overall characteristics of a language. It “is knowledge that students can explain and verbalize. Vygotsky’s Theory of Mind
is based on the notion that development of language takes place when it is internalized and verbalized.

Heritage Spanish (HS) students acquire the heritage language (HL) in informal, natural settings through interaction
with family, friends, and community members. However, the heritage language input starts to diminish once students are
enrolled in formal education, and English becomes the language of instruction (Montrul, 2020). It is then, that at an early
age, HS students begin formal schooling in English, and many of the Spanish linguistic features, which had started to be
acquired are halted. The lack of opportunities to have formal instruction in the heritage language has been one of the causes
of incomplete heritage language acquisition, language attrition, or language loss (Rothman 2007; Pires & Rothman, 2009;
Delgado, 2009). The Spanish subjunctive is one of the first linguistic features that suffers erosion since it is not fully
developed when HSs enter formal education, and the main language of instruction is English (Potowski, Regerski, &
Morgan-Short, 2009).

Unfortunately, when HS students attempt to re-learn their heritage language in higher education, the instructional
approaches are meant to meet the needs of the non-native Spanish students (Eckerson, 2015), which are mixed with HS
students in most higher education institutions in the United States. Vygotsky’s Theory of Mind (Vygotsky, 1986) has
motivated concept-based instruction to learn conceptual categories of a language such as mood, aspect, and tense. The
main tenet of CBI is to develop performance not just competence on language concepts.
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. The continuous rise in the Hispanic population in the
1. Introduction United States have prompted an increased interest among
scholars on heritage Spanish instruction in primary,

‘ ) secondary, and postsecondary education (Zentella, 2002,
Canada when the Ontario Heritage Language programs 2005; Lynch, 2003; Ducar, 2008). A heritage speaker is

began in 1977 (Cummings, 2005). However, the field of “someone who learned their second (majority) language in
heritage language education did not arise in the United childhood, either simultaneously with the heritage
States until the 1990’s (Valdes, 2005; Cummings, 2005; language, or after a short period of predominant exposure
Beaudrie & Fairclough, 2012). The number of heritage to and use of the minority language” (Scontras, Fush,
Spanish speakers (HS) in the United States has been Polinski, 2015, p.1). In the case of Heritage Spanish
growing at a rapid pace. In a 2000 Census (Lynch 2003), speakers, they are exposed to Spanish since childhood
there were “more than 35 million people who identified through informal interactions with family and friends,
themselves as "Hispanic” or "Latino"; this represented a however, as soon as the child begins to socialize in primary,
57-9 percent increase over the 22 million documented by middle, or high school, the use and input from the heritage
the 1990 census” (p. 28).US Census Bureau (2017)  |apgyage diminishes, and English slowly becomes the
reported that 17.8 percent of the population of the United dominant language. Therefore, Heritage Spanish speakers
States, as of July 1, 2016, was of Hispanic origin. This develop literacy skills in English, and the heritage language
places the United States as the second largest host of suffers erosion, simplification, and many grammatical

Spanish population in the world. aspects, are not fully developed (Scontras, Fush, Polinski,

The term heritage language (HL) had its origins in
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2015).

The subjunctive mood is one of the first lexico-
grammatical forms that suffers erosion since it is learned
at a later age in their first language. In a study with second-
generation HS speakers, Montrul (2007) concluded that
there was a significant loss of the subjunctive mood and
participants showed a lot of difficult distinguishing
between subjunctive and indicative mood. Along the same
vein of study, (Merino, 1983; Silva-Corvalan, 2003; ),
concluded that the subjunctive was developed much later
than the past tense, composed of the preterite and
imperfect. Similarly, a longitudinal study with children
from kindergarten to fourth grade (Merino, 2003)
reported that the morphology of subjunctive mood is the
first one that suffers erosion. The Regression Hypothesis,
formulated by Jakobson (1941), supports the outcomes of
the studies. According to the hypothesis, the process of
language attrition is the opposite of how a first language is
acquired. In other words, “what is learned earlier is
maintained longer, and what is learned later is more prone
to rapid attrition, this is also referred to as first in, last out”
(Bardovi-Harliga & Stringer, 2010, p. 3).

2. The dichotomy between Spanish
subjunctive and indicative mood

The Spanish language has three moods - the indicative,
the subjunctive, and the imperative. The Spanish
indicative is used when we talk about events, facts, and
information that we considered to be true. The subjunctive,
on the other hand, is used to express wishes and desires,
give recommendations, express hope, or denial, show
uncertainty, or things that are contrary to reality. The
Spanish imperative is used to give commands. It is not
uncommon to teach the formal imperative mood in
Spanish along with the present subjunctive since they have
many commonalities, including verb conjugations.

When high school students endeavor to reacquire the
linguistic features of their heritage language during their
post-secondary education, they often find themselves at a
disadvantage. This is because instructional methods are
primarily tailored to cater to the needs of non-native
Spanish students, with whom heritage Spanish students
are commonly integrated in most higher education
institutions in the United States (Eckerson, 2015).
According to Eckerson (2015), most Spanish programs are
"designed for students who are novice learners and first
language speakers of English, not for students who speak
or hear Spanish at home" (p. 8). Heritage Spanish speakers
typically possess limited metalinguistic knowledge (Valdes,
2001) and rely on implicit knowledge of their heritage
language. However, their critical years for developing
literary proficiency in their native language were disrupted
when they entered primary school, where English became
the official language of instruction. Consequently, their
most pressing need lies in the development of literacy
skills and metalinguistic knowledge.

It is worth noting that heritage Spanish speakers
require less classroom time to enhance their speaking and
listening skills compared to non-native students (Peyton,
Ranard, McGinnis, 2001).

Several scholars (Garcia Frazer, 213; Williams, Abraham &
Negueruela-Azarola, 2013) have stated that one of the
main goals of instructional approaches to teach HS
students should include explicit instruction and
knowledge of lexical and grammatical features. One of the
approaches to teach cumbersome concepts of Spanish
grammar is ‘Concept-Based Instruction grounded on
Vygotsky’s Theory of Mind (Vygotsky, 1986). One of the
Theory’s tenets is that to develop metalinguistic knowledge
students need to have social interaction, learn from
teachers or others more knowledgeable who can provide
guidance and skills to transfer knowledge to other
situations. The process to internalize and transfer the
concept of Spanish subjunctive starts with scaffolding to
determine learners’ background knowledge on the concept
and design the best plan of action. In what follows, the
main characteristics of Concept-Based Instruction are
explained in detail.

3. Concept-Based Instruction and
the development of metalinguistic
knowledge

Vygotsky’s Theory of Mind (Vygotsky, 1986) has
motivated concept-based instruction to learn conceptual
categories in the language classroom, such as mood, aspect,
and tense. The most important tenet is to achieve language
performance, not just competence. The competence of
knowing the rules does not guarantee that students can use
subjunctive mood appropriately in various cultural
contexts. Selieger (1979) reported the outcomes of an
empirical study on verbalized language rules on the use of
the English indefinite articles ‘a’ and ‘an’, and he concluded
that memorization of rules did not correspond to the actual
language performance of those rules in a given context.
The basic tenet of Concept-Based Instruction “is not the
learning of endings (morphology) or word order sequences
(syntax) but internalizing new concepts to know how to
deploy complex meanings (semantics) in real contexts to
enact intentionality (pragmatics)” (Williams &
Negueruela-Azarola 2013, p.3).

In this context, semantics is not just the study of
words and meaning, “but also on how words, phrases and
sentences come together to make meaning in language”
(Rajendran, 2018, p.14). Pragmatics can be defined as “the
ability to comprehend, construct, and convey meanings
that are both accurate and appropriate for the social and
cultural circumstances in which communication occurs”
(Echeverria-Castillo, 2009, p.9). The focus on the
semantics and pragmatics is what makes this approach
appropriate to internalize the concept of subjunctive mood.

In a CBA, “cognition and language activity are
interconnected, learning a second language is a matter of
not only learning new forms but also internalizing new or
reorganizing existing concepts” (Negueruela and Lantolf,
2006, p. 81). Garcia (2017) developed a pedagogical
sequence to teach language concepts which are in tune
with the need of HS students to develop metalinguistic
knowledge.
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4. Concept Based Instruction
Pedagogical sequence

Heritage Spanish speakers acquire their heritage
language in natural settings through the contact with
family members and friends. HS speakers acquired
grammatical notions such as aspect, mood, tense in these
naturalistic settings. This process is the opposite of what
HS speakers face when they attempt to learn their heritage
language in a classroom setting, where memorization of
morphology and rules can sometimes create conflict
between meaning and form (Correa, 2011). Therefore,
Concept Based Instruction places more emphasis on
meaning, situated, and contextualized instruction to be
more in accordance with the characteristics of the HS
student population.

According to C-BI the first step is to establish the unit

of instruction, which is the concepts of the subjunctive and
indicative moods. The dichotomy between the subjunctive
and indicative mood can be problematic for HSs, (Stokes
& Krashen, 1990; Terrell, Baycroft, & Perrone, 1987) have
acknowledged that subjunctive mood selection and
performance are poorly developed even after numerous
opportunities to practice it. Even if students can recite by
memory all the endings of the present and imperfect
subjunctive and indicative, and some basic rules for their
use in noun clauses, there is no guarantee that they will use
subjunctive mood appropriately in various cultural
contexts (Selieger, 1979).
Once the concept under study is selected, the next step is
to determine student’s background knowledge on the use
of subjunctive vs. indicative to design the kind of
intervention they need. Heritage Spanish students come
from diverse backgrounds and there is a wide range of
diversity regarding their linguistic profiles. Therefore, it is
important to assess what they know prior to designing the
level and type of mediation they need. The help provided
by scaffolding is only temporary and lasts for as long as the
learner needs it. Once students advance to a higher stage
in their learning and understanding of the concepts under
study, scaffolding is no longer needed. and necessary for as
long as the learners need it. Once students advance to a
higher level, scaffolding is no longer needed. The pictorial
representation of scaffolding, or in Vygotsky’s term ‘zone
of proximal development’ is depicted in Figure 1.

ZPD and scaffolding
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Figure 1. ZPD and scaffolding.

(Source:
https: //www.simplypsychology.or: otsky.html)

To activate the zone of proximal development, it is
necessary to have students interact with their language
instructors, classmates and, other didactic tools that will
help them understand, process and apply the concepts to
other contexts.

The language tools used to materialize the concept
under study “are the didactic and material tools that
learners have at their disposal to help understand and
internalize the concept” (Negueruela, Lantolf, 2006, p. 84).
It is useful to use charts or other graphic representations
that can clearly demonstrate in concrete form the
abstractness of the concept under study. Gal’perin (1992)
introduced the term, “Scheme of a Complete Orienting
Basis of an Action” (SCOBA) which signifies the complete
set of conditions which are to be considered” (Haenen,
2001, p.162). The didactic materials accompanied by
teacher’s explanations fall under the category of
‘knowledgeable’ others’ and ‘technology tools’ in the ZPD
and scaffolding chart previously depicted.

Following is an example of what a good SCOBA might
look like. This graphic can be used to work with the concept
of the subjunctive mood and modality. It was adapted by
Garcia Frazier (2013) in her C-BI study.

WHAT IS THE INTENTION OF THE SPEAKER?

Does he/she want to convey a specific attitude towards a
statement? (influence, evaluate, or comment)

—_

~~

YES NO

T

Use SUBJUNCTIVE
~—

).

H

Does he/she want to convey a specific knowledge?
(reporting or asserting)

A

YES

T~

Use INDICATIVE
~——

Figure 2. Adaption of the SCOBA implemented by
Garcia Frazier (2013 in her C-Bl study)

The use of SCOBAS as tools to verbalize and reflect on
the concept in the classroom is grounded on Vygotsky’s
theory that ‘the classroom is a place for learning and thus
a place where metalinguistic and metacognitive reflection
are allowed and play a key role” (Vygotsky, 1978; Esteve,
2007b.) The SCOBA needs to be introduced and clearly
explained to students, who need to visualize it and use it as
a tool to learn the concept of mood. There are many
options to visually introduce students to SCOBA, and the
“particular sequential linguistic actions are often
represented as a flow chart or decision tree (Garcia-Frazier,
2013; Negueruela, 2003), but other visual representations
are possible such as the use of objects that can be
manipulated, charts, graphs, drawings, etc. (Ganem-
Gutierrez and Harum, 2011). According to the
Sociocultural Theory on language learning, using tools that
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help facilitate and understand the world are essential for
cognitive development. The use of tools like SCOBAS
informs about best practices regarding methodology,
didactic materials, and any other pedagogical issue to
facilitate students’ understanding and learning of
cumbersome linguistic issues such the Spanish
subjunctive mood.

The next step in CBI is to verbalize in the form of (self)
explanation/and interaction to facilitate regulation”
(Harum, Abdullah, Wahab, Zainudin, 2019, p.256). This
process of verbalization, inner talk, helps HSs to develop
metalinguistic knowledge on the concept of the
subjunctive, or other concepts such as tense and aspect.
Students can do the verbalization to themselves, or with a
peer, or a small group.

Other important characteristics of using a concept-
based approach to develop metalinguistic knowledge is
that it allows for explicit grammatical explanations, which
need to be concise and clearly stated (Garcia Frazier, 2013;
Williams, Abraham & Negueruela-Azarola, 2013). The
explanations are introduced with visuals -charts, graphs,
and timelines, among others. It is important that the
explanations be followed by student’s reflections either
verbally or in writing on the subjunctive vs indicative mood
to develop metalinguistic knowledge.

According to Garcia (2017), it is necessary to “embrace
those approaches that empower learners and foster their
agency as they co-construct, transform and co-own their
learning experiences” (p.14). Garcia (2017) used Concept
Based Instruction in the Spanish heritage classroom to
promote the notion of ‘aspect’, which seems to be one of
the linguistic areas where Spanish heritage speakers have
weaknesses. Along the same argument, a research study by
Garcia Frazier (2013) also used Concept Based Instruction
(CBI) to study six heritage Spanish students on the concept
of modality in Spanish. However, in her study, the concept
of modality was just one part of her study. Data from the
afore-mentioned studies emphasized the use explicit
knowledge of lexical and grammatical features as well as
the acquisition of those features based on students’
background knowledge. Abdullah et. al. (2017) stated “this
pedagogical approach that is predicated on Vygotskian
thought, centers on promoting the quality of the grammar
rules in helping learners to understand and use the
grammar concepts to achieve their communicative needs”
(p-1).

To summarize, CBI grounded on the main tenets of
Vygotsky’ Theory of Mind are very promising to develop
HSs’ metalinguistic knowledge on a wide range of
linguistic features that were incompletely acquired or
suffered erosion once they entered formal schooling,
where English was the language of instruction. HSs speak
a wide range of linguistic varieties, thus the importance of
determining the ‘zone of proximal development (ZPD),’ so
that the appropriate mediation, or plan of action can be
devised. Once the ZPD is determined, the abstractness of
the linguistic concept is visually presented to students by
means of graphics, charts, pictures, moving pieces, among
others. The concept needs to be clearly and explicitly
explained to students and they can practice with exercises
prepared by the teacher. It is of the outmost importance
that students verbalized the concept, verbalization and

reflection are the pedagogical tools that facilitate the
internalization of the concept, learn it, and apply to other
sociocultural contexts.

Ana Sanchez is a Spanish Professor at the Languages and
Cultures Department, West Chester University, PA. She
holds a Ph. D. from Indiana University of Pennsylvania.
Her research interests are Spanish as a foreign language
teaching, methodology and Heritage Spanish Education.

References

Abdullah, N., Ab Wahab, N. Zinuddin, N. (2017)
GLOW@CBI: Grammar Learning Online with
Concept Based Instruction. Proceeding of the
International University Carnival on e-Learning
(IUCEL).

Bardovi-Harlig, K., & Stringer, D. (2010). Variables in
Second Language Attrition: Advancing the state of
the Art. Studies in Second Language Acquisition,
32(1), 1-45.
https://doi.org/10.1017/S0272263109990246

Beaudrie, S., & Fairclough, M. (2012). Introduction:
Spanish as a heritage language in the United States.
In S. Beaudrie & M. Fairclough (Eds.), Spanish as a
heritage language in the United States: The state of
the field (pp. 1—18). Georgetown University Press.
http://www.jstor.org/stable/j.cttatt42d

Correa, M. (2011). Academic Dishonesty in the Second
Language Classroom: Instructors’ Perspectives.
Modern Journal of Language Teaching Methods,
1(1), 65-79.

Cummins, J. (2005). A proposal for action: Strategies for
recognizing heritage language competence as a
learning resource within the mainstream classroom.
The Modern Language Journal, 89(4), 585—-592.
http://www.jstor.org/stable/3588628

Delgado, M. R. (2009). Spanish heritage language
socialization practices of a family of Mexican origin.
[Unpublished doctoral dissertation, University of
Arizona).
https://doi.org/10.1016/j.langcom.2008.12.003

Ducar, C. (2008). Student Voices: The missing link in the
Spanish heritage language. Foreign Language
Annals, 41(3).

Echeverria Castillo, Roberto Eduardo, "The Role of
Pragmatics in Second Language Teaching" (2009).
MA TESOL Collection. 479.
https://digitalcollections.sit.edu/ipp collection/479

Eckerson, J.M. (2015). Teacher perspectives on
professional development needs for better serving
Nebraska’s Spanish heritage language learners.
Department of Teaching, Learning and Teacher
Education. DigitalCommons@ University of
Nebraska.a

Esteve, O. (2007b). L interaccio a L’aula. (Video File)

Gal’perin, P. (1989). Organization of mental activity and
the effectiveness of learning. Soviet Psychology, 27
(2), 65—82. https://doi.org/10.2753/RP0O1061-
0405270365

Haenen, J. (2001). Outlining the teaching—learning
process: Piotr Gal’perin’s contribution. Learning and

Pioneer
Publications


https://doi.org/10.1017/S0272263109990246
http://www.jstor.org/stable/j.ctt2tt42d
http://www.jstor.org/stable/3588628
https://doi.org/10.1016/j.langcom.2008.12.003
https://digitalcollections.sit.edu/ipp_collection/479
https://doi.org/10.2753/RPO1061-0405270365
https://doi.org/10.2753/RPO1061-0405270365

Instruction, 11(2). https://doi.org/10.1016/S0959-
4752(00)00020-7
Galperin, P. (1992). Stage-by-stage formation as a method
of psychological investigation. Journal of Russian
and East European Psychology, 30(4), 60—80.
https://doi.org/10.2753/RP01061-0405300460
Ganem-Gutiérrez, Gabriela & Harun, Haliza. (2011).
Verbalization as a mediational tool for understanding
tense-aspect marking in English: An application of
Concept-Based Instruction. Language Awareness,
20(2). 99-119.
https://doi.org/10.1080/09658416.2010.551125
Garcia, P. (2017), Implementing concept-based
instruction in the heritage language classroom: A
pedagogical proposal. Euro American Journal of
Applied Linguistics and Languages, 4(1), 1-19.
https://doi.org/10.21283/2376905X.6.86
Garcia-Frazier, E. G. (2013). Concept-based teaching and
Spanish modality in heritage language learners: A
Vygotskyan approach. Open Access Dissertations.
https://doi.org/10.7275/8e0d-3r47
Harun, H., Abdullah, N., Ab. Wahab, N., & Zainuddin, N.
(2019). Concept based instruction: Enhancing
grammar competence in L2 learners. RELC Journal,
50, 252-268.
http://www.edu3.cat/Edustv/Fitxa?pid=23236
Jakobson, R. (1941). Child language, aphasia, and
phonological universals. The Hague: Mouton
Publisher
Jones, P. (2009) From ‘external speech’ to ‘inner speech’
in Vygotsky: A critical appraisal and fresh
perspectives. Language and Communication, 29(2),
166-181.
https://doi.org/10.1016/j.langcom.2008.12.003
Lynch, A. (2003). Toward a theory of heritage language
acquisition: Spanish in the United States. In A. Roca
& M. Colombi (Eds.), Mi lengua: Spanish as a
heritage language in the United States, research, and
practice (pp. 25—50). Georgetown University Press.
http://www.jstor.org/stable/j.cttatt7gj.5
Merino, B. (1983). Language loss in bilingual Chicano
children. Journal of Applied Developmental
Psychology, 4(3), 277-294.
https://doi.org/10.1016/0193-3973(83)90023-0
Montrul, S. (2002). Incomplete acquisition and attrition
of Spanish tense/aspect distinctions in adult
bilinguals. Bilingualism: Language and Cognition,
5(1), 39-68.
https://doi.org/10.1017/S1366728002000135
Montrul, S. (2007). Interpreting mood distinctions in
Spanish as a heritage language. In K. Potowski & R.
Cameron (Eds.), Spanish in contact: Policy, social
and linguistic inquiries. John Benjamins Publishing
Company.
https://doi.org/10.1075/impact.22.04mon
Negueruela, E., Lantolf, J. (2006). Concept-based
instruction and the acquisition of L2 Spanish. Second
Language Acquisition from Research to Praxis.
Georgetown University Press.
https://www.jstor.org/stable/j.ctt2tt6vd.q
Negueruela-Azarola, E., & Fernandez Parera, A. (2017).
Explicit focus on meaning: Mindful conceptual

engagement in the second language classroom.
Language and Sociocultural Theory, 3(2), 195—218.
https://doi.org/10.1558/1st.v3i2.32865

Negueruela-Azarola, Eduardo. (2003). A sociocultural
approach to teaching and researching second
languages: Systemic theoretical instruction and
second language development.
https://doi.org/10.13140/RG.2.1.4939.7609

Negueruela-Azarola, Educardo & Lantof, J. (2006).
Concept-based instruction and the acquisition of L2
Spanish. The art of teaching Spanish: second
language acquisition from research to praxis. 7910.

Peyton, Joy Kreeft, Ranard, Donald A., McGinnis, Scott,
Eds. (2001) Heritage languages in America:
Preserving a National Resource. Language in
Education: Theory and Practice. ERIC Clearinghouse
on Languages and Linguistics.

Pires, A., & Rothman, J. (2009). Disentangling sources of
incomplete acquisition: An explanation for
competence divergence across heritage grammars.
International Journal of Bilingualism, 13(2), 211—
238. https://doi.org/10.1177/1367006909339806

Potowski, K., Jegerski, J., & Morgan-Short, K. (2009).
The effects of instruction on linguistic development
in Spanish heritage language speakers. Language
Learning, 59(3), 537-579.
https://doi.org/10.1111/j.1467-9922.2009.00517.X

Rothman, J. (2007). Heritage speaker competence
differences, language change, and input type:
Inflected infinitives in heritage Brazilian Portuguese.
The International Journal of Bilingualism, 11(4),
359-389.
https://doi.org/10.1177/13670069070110040201

Salaberry, R., & Lafford, B. (Eds.). The Art of Teaching
Spanish: Second Language Acquisition from
Research to Praxis. Georgetown University Press.
http://www.jstor.org/stable/j.ctt2tt6vd

Sankaravelayuthan, Rajendran. (2018). An introductory
course on semantics and pragmatics.

5

Scontras, G., Fuchs, Z., & Polinsky, M. (2015). Heritage
language and linguistic theory. Frontiers in
Psychology, 6.
https://doi.org/10.3389/fpsyg.2015.01545

Seliger, H. W. (1979). On the nature and function of
language rules in language teaching. TESOL
Quarterly . 13(3), 359-369.
https://doi.org/10.2307/3585883

Silva-Corvalan, C. (2003). Otra mirada a la expresion del
sujeto como variable sintactica. In Lengua, variacion
y contexto: estudios dedicados a Humberto Lopez
Morales, Arco Libros.

Stokes, J., & Krashen, S. (1990). Some factors in the
acquisition of the present subjunctive in Spanish: A
re-analysis. Hispania, 73(3).

Terrel, T., Baycroft, B., & Perrone, C. (1987). The
subjunctive in Spanish interlanguage: Accuracy and
comprehensibility. In B. VanPatten, T. Dvorak, J. F.
Lee.

Ushakova, T. N. (1994). Inner speech and second
language acquisition: An experimental theoretical

Pioneer
ng Publications


https://doi.org/10.1016/S0959-4752(00)00020-7
https://doi.org/10.1016/S0959-4752(00)00020-7
https://doi.org/10.2753/RPO1061-0405300460
https://doi.org/10.1080/09658416.2010.551125
https://doi.org/10.21283/2376905X.6.86
https://doi.org/10.7275/8e0d-3r47
http://www.edu3.cat/Edu3tv/Fitxa?pid=23236
https://doi.org/10.1016/j.langcom.2008.12.003
http://www.jstor.org/stable/j.ctt2tt7gj.5
https://doi.org/10.1016/0193-3973(83)90023-0
https://doi.org/10.1017/S1366728902000135
https://doi.org/10.1075/impact.22.04mon
https://www.jstor.org/stable/j.ctt2tt6vd.9
https://doi.org/10.1558/lst.v3i2.32865
https://doi.org/10.13140/RG.2.1.4939.7609
https://doi.org/10.1177/1367006909339806
https://doi.org/10.1111/j.1467-9922.2009.00517.x
https://doi.org/10.1177/13670069070110040201
http://www.jstor.org/stable/j.ctt2tt6vd
https://www.researchgate.net/publication/323457155
https://www.researchgate.net/publication/323457155
https://doi.org/10.3389/fpsyg.2015.01545
https://doi.org/10.2307/3585883

approach. In Lantolf, J. P. & G. Appel (Eds.),
Vygotskian Approaches to Second Language
Research (pp. 135 — 156). Ablex Publishing
Corporation

Valdés, G. (2001). Heritage language students: Profiles
and possibilities. In J. Peyton, J. Ranard & S.
McGinnis (Eds.), Heritage languages in America:
Preserving a national resource (pp. 37—80). The
Center for Applied Linguistics and Delta Systems.

Valdés, G. (2005). Bilingualism, heritage language
learners, and SLA research: Opportunities lost or
seized? The Modern Language Journal, 89(3), 410-
426. https://doi.org/10.1111/j.1540-
4781.2005.00314.X

Vygotsky, L. S. (1978). Mind in society. The development
of higher psychological processes. Harvard
University Press.

Williams, Lawrence & Abraham, Lee & Negueruela-
Azarola, Eduardo. (2013). Using concept-based
instruction in the L2 classroom: Perspectives from
current and future language teachers. Language
Teaching Research. 177(3), 363-381.
https://doi.org/10.1177/1362168813482050

Zentella, A. C. (2002). Latin@ languages and identities.
In M. Suérez-Orozco & M. Péez (Eds.) Latinos:
Remaking America. (pp. 321—-338). University of
California Press.

Zentella, A. C. (2005). Building on strength: Language
and literacy in Latino families and communities.
Columbia University Press.

Conflict of Interest

The author declares that the research was conducted in the
absence of any commercial or financial relationships that
could be construed as a potential conflict of interest.

Copyright © 2023 Sanchez. This is an open-access article
distributed under the terms of the Creative Commons Attribution
License (CC BY). The use, distribution or reproduction in other
forums is permitted, provided the original author(s) and the
copyright owner(s) are credited and that the original publication
in this journal is cited, in accordance with accepted academic
practice. No use, distribution or reproduction is permitted which
does not comply with these terms.

Pioneer
Publications


https://doi.org/10.1111/j.1540-4781.2005.00314.x
https://doi.org/10.1111/j.1540-4781.2005.00314.x
https://doi.org/10.1177/1362168813482950

Journal of
]-]_I Language

Teaching

Peer-reviewed | Open Access | Google Scholar | CrossRef | DOIT

Call for Papers
Submit via https://jlt.ac/

Areas of Interest:

Language teaching intervention and experiments; Curriculum
development; Language teacher education; Bilingual education;
New technologies in language teaching; Testing, assessment, and
evaluation; Educational psychology, and more.

We accept the following types of submission:

Research article: (6,000 to 8,000 words)
Review: (3,000 to 8,000 words)

Book review: (up to 3,000 words)
Features: (3,000 to 8,000 words)

Hwhr

Scan to submit your articles” &
read more articles for free.
“Article Processing Charges Apply. @

Contact: editor@jlt.ac

Pioneer ISSN (Online)
Publications 2770-4602

Journal of Pioneer
7 ]-L'T Language Teaching Publications



